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I.
Course Description

This course consists of two integrated components:

A. Research Project- The student will conduct the research study designed in EDUC 655;

AND

B. Professional Development- The student will engage in an on-going process of reflection               

and self-evaluation to monitor teaching behaviors and to document professional growth.


The purpose of this course is to actively engage beginning and practicing teachers in the research process. Each teacher will plan, design, and implement a research project based upon current research practice and the teacher’s own professional background and experience.


Current national standards emphasize the role of the teacher as an agent of change in creating a meaningful learning environment. To adopt this role, the teacher must engage in an on-going process of analysis and self-evaluation. It is the intent of this graduate program to assist the student in connecting theory and practice in order to perform the dual roles of researcher and reflective practitioner.

Class time will consist of seven large group sessions, multiple small group meetings and a final conference. Individual meetings will also be held as needed. In addition to meeting with the course instructor(s), students will also be encouraged to solicit advice and feedback from their advisors and from other faculty members and education colleagues. Students should be prepared to revise the initial proposal, completed in EDUC 655, as recommended. Clinical experiences will consist of a six-week full-time or twelve-week half-time field component.

Prerequisites: Degree graduate student status; EDUC 655; permission of department.

II.
Rationale


For so long, teachers have been regarded only as consumers of research. In considering the knowledge base for teaching, teachers’ voices, their ways of knowing, and ways of questioning are often ignored. Teachers are most often informed by others in their profession although they (the teachers) have developed theories from their practice and experience. There is a great need for teachers as educators and educational inquirers to help shape education through research. There is also a need for teachers narratives which include student voices. These concerns focus on the critical role of teacher as researcher, a role that is an inherent part of day-to-day teaching, and one which provides critical insight into human thinking, behavior, and meaningful learning.

III.
Course Objectives and Outcomes


Any candidate in one of the three graduate literacy programs (B-6, 5-12, combined B-12), the graduate program in childhood education, or adolescence education will meet the following objectives:

1. Understand the major theories of language development, cognition, and learning, and know past and present literacy and content area leaders and their contributions to the knowledge base.

(Division of Education’s Conceptual Framework Theme 1- Academic and Professional Excellence, and Theme 2- Best Professional Practices)

2. Distinguish relevant literacy and content area research from general education and know how it has influenced literacy and content area education.

(Division of Education’s Conceptual Framework Theme 1- Academic and Professional Excellence, and Theme 2- Best Professional Practices)

3. Develop and conduct assessments that involve multiple indicators of learner progress.

(Division of Education’s Conceptual Framework Theme 2- Best Professional Practices)

4. Administer and use information from norm-referenced test, criterion-referenced tests, formal and informal inventories, constructed response measures, portfolio-based assessments, students self-evaluation, work/performance samples, observations, anecdotal records, journals, and other indicators of student progress to inform instruction and learning.

(Division of Education’s Conceptual Framework Theme 2- Best Professional Practices)

5. Communicate with allied professionals and paraprofessionals in assessing student achievement and planning achievement.

(Division of Education’s Conceptual Framework Theme 2- Best Professional Practices)

6. Communicate information about literacy and content area data to administrators, staff members, school-board members, policymakers, the media, parents, and the community.

(Division of Education’s Conceptual Framework Theme 1- Academic and Professional Excellence, Theme 2- Best Professional Practices, and Theme 3- Empowerment, Respecting Diversity, and Social Justice)

7. Interpret research findings related to the improvement of instruction and communicate these to colleagues, and the wider community.

(Division of Education’s Conceptual Framework Theme 2- Best Professional Practices)

8. Plan and implement programs designed to help students improve their reading, writing and content area knowledge, including those supported by federal, state, and local funding.

(Division of Education’s Conceptual Framework Theme 2- Best Professional Practices, and Theme 3- Empowerment, Respecting Diversity, and Social Justice)

9. Model ethical professional behavior.

(Division of Education’s Conceptual Framework Theme 3- Empowerment, Respecting Diversity, and Social Justice)

10. Apply and conduct research with a range of methodologies to improve literacy and content area knowledge, and to promote and facilitate teacher- and classroom-based research.

(Division of Education’s Conceptual Framework Theme 2- Best Professional Practices)

11. Pursue knowledge of literacy and content area knowledge by reading professional journals and publications and participating in conferences and other professional activities.

(Division of Education’s Conceptual Framework Theme 1- Academic and Professional Excellence, Theme 2- Best Professional Practices, and Theme 3- Empowerment, Respecting Diversity, and Social Justice)

12. Reflect on one’s practice to improve instruction and other services to students, write for publication, and make presentations at local, state, regional, and national meetings and conferences.

(Division of Education’s Conceptual Framework Theme 2- Best Professional Practices, and Theme 3- Empowerment, Respecting Diversity, and Social Justice)

13. Support and participate in efforts to improve the reading profession by being an advocate for licensing and certification.

IV.
Course Topics


The major topics to be considered are:

A. Orientation

1. Expectations

2. What you want/need to know

3. Formatting (APA only)

4. How to make Alterations

5. How to expand your literature review

6. Networking

7. Course assignments/requirements

B. The teacher as an effective teacher/researcher

1. Problem solving approaches in teaching

2. Reflecting, analyzing, and critiquing

3. Self-evaluation and professional growth

C. Research Methodologies

1. Qualitative and quantitative methods for date collection and analysis

2. Action research methods

D. Educational Research: A Background 

1. Definitions

2. Historical perspective

3. New trends and directions

E. Compiling a Final Report

1. Formatting the final product

2. Comments and suggestions from recent graduates

F. Professional Application of Research

1. Implications for teaching

2. Collegial sharing

V.
Instructional Methods and Activities


  Methods and activities for instruction include:

A. Traditional Experiences

The course will involve developing a context and rationale for “the teacher as reflective practitioner” as well as “the teacher as researcher” for ongoing applied research and study in the classroom. Class discussions and presentations will facilitate this experience.

B. Clinical Experiences

A six-week full-time or twelve-week half-time field component which includes an ongoing reflective exploration of each teacher’s beliefs about teaching and learning, the monitoring of teaching strategies, and the implementation of a study.

VI. 
Evaluation and Grade Assignment

The methods evaluation and the criteria for pass/fail grade assignments are:

A. Methods

1. Traditional Assessment-Successful completion of research project (Objectives 1-13)

2. Performance Assessment

a. Participation in class discussions.

b. Presentation of project to peers.

c. Project evaluation conference.

Project Evaluation Conference

Upon completing of the Master’s project, the candidate will participate in a project evaluation conference. The committee is made up of three members: the student’s advisor, the Education 695 course instructor, and a faculty member or colleague of the student’s choice. If a colleague is chosen, he/she must have a Master’s degree and tenure in a school district. Others may attend the evaluation conference by the candidate’s invitation. The Education 695 instructor is the chair of the committee and the advisor is automatically a member. When the advisor is also the Education 695 instructor, another faculty member will be selected by the student. If the advisor is on leave, a substitute may be selected.

It is the student’s responsibility to make arrangements for committee membership and for scheduling the final conference. The final project report, in approved format with a copy for each member, must be presented to committee members two weeks prior to the final conference.

The project evaluation conference is approximately one hour in length. During that time, the student will describe his/her research, and perhaps display K-12 student work, show a video or play a tape if such data will help portray the findings. After the presentation, the committee will ask questions about the study.

At the conclusion of the conference, the committee will then determine whether the student has passed or whether, as commonly happens, some changes or corrections must be made in the report before final approval is given. A statement to this effect, with a stipulated date of completion, will be signed by the committee members and presented to the student.

Program Evaluation Conference

Subsequent to or concurrent with the project evaluation conference, the final graduate program evaluation conference is held. At this time, the academic advisor will be required. In addition, the candidate will be asked to evaluate and reflect on his/her involvement in the program. Areas to be discussed include research insights, professional growth, and future goals and plans. Feedback with regard to the SUNY Oneonta Master’s Program will also be solicited.

B. Grading Scale

Pass= completion of a five chapter project with approval at final conference by the instructor, the student’s advisor, and a third person (Master teacher and/or supervisor, selected by student), and completion of a self and peer evaluation based on observed data of the research project in action.

VII.
Course Schedule and Policies


(see handout)

VIII. 
Textbooks


The textbooks adopted for this course are:


Required:

American Psychological Association. (2001). Publication manual of the American Psychological Association  (5th Ed.). Washington, DC: Author.

Suggested:

Macintyre, C. (2000). The art of action research in the classroom. London: David Fulton.

McMillan, J. H. & Schumacher, S. (2001). Research in education. (5th Ed.). New York: Longman.

Merriam, S. (1998). Case study research in education. San Francisco, CA: Jossey-Bass.

Parsons, R. & Brown, K. (2002). Teacher as reflective practitioner and action researcher. Australia: Wadsworth.

IX.
Bibliography

A. Contemporary References

Annual Editions Research Methods. (1st ed.) (2001). Guilford, CT: McGraw-Hill/Dushkin.

Bandura, A. (1993). Perceived self-efficacy in cognitive development and functioning. Educational 


Psychologist, 28, 117-148.

Bogdan, R. & Biklen, S. (2003). Qualitative research for education (4th ed.) Boston: Allyn and Bacon.

Greenlee-Moore, M.E. & Smith, L. (1996). Interactive computer software: The effects on your 


Children’s reading achievement. Reading Psychology: An International Quarterly, 17, 43-64.

Gunning, T. (1996). Creating reading strategies for all children (2nd ed.). Boston: Allyn and Bacon.

Isenberg, J.P. & Jalongo, M.R. (1997). Creative expression and play in early childhood (2nd). Upper 


Saddle River, NJ: Prentice Hall.

Johnson, A. (2002). A short guide to action research. Boston: Allyn and Bacon.

Kuby, P., Kirkland, L., & Aldridge, J. (1996). Learning about environmental print through picture 


books. Early Childhood Education Journal, 24, 33-36.

Lipson, M.Y. & Wixson, K.K. (1997). Assessment & instruction of reading and writing disability: An 

interactive approach (2nd ed.). New York: Longman.

Lundberg, I. (1995). The computer as a tool of remediation in the education of students with


reading disabilities—A theory-based approach. Learning disability quarterly, 18, 89-99.

McGilly, K. Ed. (1994). Classroom lessons: Integrating cognitive theory and classroom practice. 


Cambridge, MA: MIT Press.

Medin, D.L., ed. (1993). The psychology of learning and motivation: Advances in research and theory. New 


York: Academic Press.

Mills, G. (2003). Action research: A guide for the teacher researcher (2nd ed.). Upper Saddle River,


NJ: Merrill Prentice Hall.

Morrow, L.M. (1997). Literacy development in the early years: Helping children read and write (3rd ed.). Boston:


Allyn and Bacon.

Neuman, S.B. & Roskos, K. (1997). Literacy knowledge in practice: Contexts of participation for 


young writers and readers. Reading Research Quarterly, 32 (1), 259-271.

Nielsen, D.C. & Monson, D.L. (1996). Effects of literacy environment on literacy development of 


kindergarten children. The Journal of Educational Research, 89(5), 259-271.

Schunk, D.H. (1996). Goal and self-evaluative influences during children’s cognitive skill learning.


American Educational Research Journal, 33, 359-382.

Weirsma, W. (1995). Research methods in education (6th ed.). Needham Heights, MA: Allyn and Bacon.

B. Classical References
Abramson, M., Cooney, J., & Vincent, L. (1980). Induction, emergence, and generalization of logical

Operations in retarded children: A training-to-criterion procedure. Journal of Special Education, 14, 190-198.

Ames, C. (1992). Achievement goals and the classroom motivational climate. In D.H. Schunk, J. E. 


Meece (Eds.), Student perceptions in the classroom (pp. 327-348). Hillsdale, NJ: Erlbaum.

Babad, E., Bernieri, F., & Rosenthal, R. (1987). Nonverbal and verbal behavior of preschool, 


remedial, and elementary school teachers. American Educational Research Journal, 24, 405-416.

Bandura, A. (1991). Social cognitive theory of self-regulation. Organizational Behavior and Human 

Decision Processes, 50, 248-287

Bandura, A. (1988). Self regulation of motivation and action through goal systems. In Y. Hamilton, 


G.H. Bower, N.H. Frijda (Eds.), Cognitive perspectives on emotion and motivation (pp. 37-61.) 


Dordrecht The Netherlands: Kluwer.

Benard, H.R. (1988). Research methods in cultural anthropology. Beverly Hills, CA: Sage.

Blase, J.J. (1986). A qualitative analysis of sources of teacher stress: Consequences for performance.


American Educational Research Journal, 23, 13-40.

Borg, W.R., & Gall, M.D. (1989). Educational research: An introduction (5th ed.). White Plains, NY: 


Longman.

Brooks, C.H. (1988). A hierarchical analysis of the effects of an activity-centered health curriculum 

on general health beliefs and self-reported behavior. Journal of Educational Research, 81, 149-154.

Byrnes, D. & Yamamoto, K. (1986). Views on grade repetition. Journal of Research and Development


In Education, 20, 14-20.

Carrier, C.A., & Williams, M.D. (1988). A test of one learner-control strategy with students of 


differing levels of task persistence. American Educational Research Journal, 19, 473-480.

Cole, D.A. (1986). Facilitating play in children’s peer relationship: Are we having fun yet?


American Educational Research Journal, 23, 201-216.

Collins, M.E. (1988). Educational journals and serials: An analytical guide. New York: Greenwood Press.

Eldredge, J.L. & Quinn, D.W. (1988). Increasing reading performance of low-achieving second 


graders with dyad reading groups. Journal of Educational Research, 82, 40-46.

The ETS test collection. Volume 5: Attitude measures. (1991). Phoenix, AZ: Oryx Press.

The ETS test collection. Volume 6: Affective measures and personality tests. (1992) Phoenix, AZ: Oryx Press.

Hannum, W.H., & Stuck, B.B. (1989). Computers and effective instruction. White Plains, NY: Longman.

Haskins, R., Walden, T., Ramey, C.T. (1983). Teacher and student behavior in high- and low-ability


groups. Journal of Educational Psychology, 75, 865-876.

Hawkins, J.D., Doueck, H.J., & Lishner, D.M. (1988). Changing teaching practices in mainstream


classrooms to improve bonding and behavior of low achievers. American Educational


Research Journal, 25, 31-50.

Hoover-Dempsey, K.V., Bassler, O.C., & Brissie, J.S. (1987). Parent involvement: Contributions of


teacher efficacy, school socioeconomic status, and other school characteristics. American

Educational Research Journal, 24, 417-435.

Kahoe, R.D., & McFarland, R.E. (1975). Interactions of task challenge and intrinsic and extrinsic


motivations in college achievement. Journal of Educational Psychology, 67, 432-438.

Locke, E.A., & Latham, G.P. (1990). A theory of goal setting and task performance. Englewood Cliffs,


NJ: Prentice-Hall.

Lustberg, R.S., Motta, R., & Naccari, N. (1990). A model using the WISC-R to predict success


in programs for gifted children. Psychology in the Schools, 21, 126-131.

Marsh, H.W., Smith, I.D., Marsh, M. & Owens, L. (1988). The transition from single-sex to


coeducational high schools: Effects on multiple dimensions of self-concept and on academic 


achievement. American Educational Research Journal, 25, 237-269.
Masters, J.C., & Santrock, J.W. (1976). Studies in the self-regulation of behavior: Effects of 


contingent cognitive and affective events. Developmental Psychology, 12, 334-348.

Mastropieri, M.A., Scruggs, T.E., & Levin, J.R. (1987). Learning-disabled students’ memory for


expository prose: Mnemonic versus nonmnemonic pictures. American Educational 


Research Journal, 24, 505-519.

McMillan, J.H. (1977). The effect of effort and praise in determining student attitudes. American


Educational Research Journal, 14, 317-330.

Miller, S.E., Leinhardt, G., & Zigmond, N. (1988). Influencing engagement through 


accommodation: An ethnographic study of at-risk students. American Educational

Research Journal, 25, 465-487.

Richards, J.P., & Slife, B.D. (1987). Interaction of dogmatism and rhetorical structure in text recall.


American Educational Research Journal, 24, 635-641.

Robinson, J.P. & Shaver, P.R. (1973). Measures of social psychological attitudes. Ann Arbor: University of


Michigan, Institute for Social Research.

Ross, J.A. (1988). Improving social-environmental studies problem solving through cooperative 


learning. American Educational Research Journal, 25, 573-591.

Schunk, D.H., & Meece, J.L. (Eds.). (1992). Student perceptions in the classroom. Hillsdale, NJ: Erlbaum.

Simon, A., & Boyer, E.G. (1974). Mirrors for behavior III: An anthology of observation 


instruments. Wyncote, PA: Communications Material Center. 

Simon, H.W. (1987). Comparative evaluation of three teaching methods of qualitative techniques:


Traditional lecture, Socratic dialogue, and PSI format. Journal of Experimental Education, 


55, 149-154.

Solomon, D., & Watson, M.S., Delucchi, K.L., Shcaps, E., & Battistich, V. (1988). Enhancing 


children’s prosocial behavior in the classroom. American Educational Research Journal, 25,


527-554.

Tiene, D., & Buck, S. (1987). Student teachers and classroom authority. Journal of Educational

Research, 80, 261-265.

Walker, D.K. (1973). Socioemotional measures for pre-school and kindergarten children: A handbook. 


San Francisco: Jossey-Bass.

Woodward, J., Carnine, D., & Gersten, R. (1988). Teaching problem solving through computer


simulations. American Educational Research Journal, 25, 72-86.

